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Introduction ' 

lu Llie opinion o f many e ducato r s today, the ultimate goal of educa l iuu 
is t o pro vide a lea r ning - ex p e r ience fcHat w ill promo te the c o ntinual g ro wth — 
and enrichment of the student after completion of Ms/her formal education* 
Unfortunately, this situation appears t6 be the exception, rather than the 
rule. The same is true for counselor education since it is widely known 
that most counselor graduated participate in little, if any, significant 
learning experiences after they enter the world of work. Given this 
situation, the question is asked*, what can counselor educators do to ^ 
provide counselor trainees with the necessary abilities to improve their 

..counseling after graduation? 

In response to the dilemma and also, th^ current literature on 
self-control, the counselor educators at Michigan State University decided 
that jtraining in self-control might furnish one possible solution. 
Empirical studies invest igatijig self-control techniques have shown a 

*considerable degree of success with clients. Why couldn't they also be 

used for changing counselor behavior in their education? Initially, it, 

was reasoned that training in self-control or as it is,, termed when used for 
« 

learning purpose^ sel f -management , would enable counselor trainees to modify 

9 

any problem behavior, personal as well as professional. Furthermore, and 
quite importantly, these techniques could be applied both during and after 
their schooling. Thus at this point, it appeared that knowledge of 
se^lf -management techniques would prepare tha counselor with adequate skills 
to continually modify and inqsrove upon his/her counseling behavior. 



With these in^ortant considerations in mind, training in self -management 



procedures has been integratedVinto the counselor education program on 
both the Master' s^and Doctoral leveK The foll owingL^^QrtlQn. i^hp pgpn-r 



will attempt to present the, current stage of development of such integrations 
in our program with an explanation of rationale for each. 

M. A, Program i 

Many of the required cpurs^s in the training program are sequentially 
J \ . " 

arranged such that the trainee ,i$ gradually exposed to increasingly complex 

subject |j|tter. With the level of complexity and function of each course 
in mind (at least part of the time), self -management procedures were 
introduced into ^he coursework in such ^a maimer that they would, complement 
and enhance learning. 

The first course in this sequence, Seminar in Counseling Practice- 
(819A), provides the trainees with their initial exposure to behavior 
modification procedures. In order to facilitate this learning experience 
and acquaint the trainee with the effect of behavior modification techniques, 
a self -management project is assigned. The text, Self -Directed Behavior; 
Self-Modification for Personal Adjustment by Watson and Tharp,/ guides the 
trainee through their project (The authors have developed a comprehensive, 
programmed approach toward self -management training.). Supplement airy 
assistance is provided by the ins true toV^heneVer needed, both^ during an 
allotted time in class or by appointment. Trainees are encouraged - to pick 
any person^ behavior they would like to change, although suggestion's 
of appropriate behaviors are given if necessary. At the end of the term, 
all projects are turned in and evaluated as part of the^oS^rall c^nirse 



s 



3 

« 

grade. This initiaL exposure to self-management techniques is very 



iiiq)o^tant, and although it is evaluated, everything is done to make it a' 
veirv -£e^rd-t ng> < eventually .self-^arevardlng)- -expjexlence — Lastly, since, . 



relevance is always an important i8sue> the trainees. are shown how these 
sa^ae techniques that are being used, to change their behavior, can also- be 
used with their future cli^ts 



St 

In the following course. Counseling and Consulting Strategies (8*9E), 



^*^the '^el^ -management techniques taught in 819A are applied to the modification 

of problem behaviors related to the trainees' ability to interview. The 

• - ' 

. techniques learned in this quarter may determine whether or not a trainee 
j wijl continue to use self-management procedures after graduation, and 
therefore, this is another very critical time. However, only recently 
(Winter quarter, 197*5) has the department developed specific training in 
self -management techniques for interview behavior, so we are still in the 
fetages of evaluating its effect on the trainees and considering possible 
modifications and impro^jjLments . A brief description of the procedures used 
to implement the training will now be presente^ with suggestions, for improvements 
elicited from the trainees: * 

Procedures used Winter Quarter, 1975 . At the beginning of the 
quarter, students were informed that, in partial fulfillment of 
^ the requirements of this course, they would be participating in a 

project directed at improvement of interviewing skills; in addi- 
tion, a paper on their experience would be required. The students 
were then 'instructed to form grou^js of three for the purposes 
videotaping role plays, of a counseling interview. The trainees were 
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encouraged to -develop their own interviews. During each taping. 



one trainee'. would monitor the recorder while the other two would 



be xole play ing^ 4:he^clle nt^a i id -counselor-. — These- roles-wece— 
rotated until .each trainee* had the opportunity to interview a 
client^ *However, each inter\^iew was played back and reviewed 
immediately following taping. To facilitate constiJ^ctive feedback, 
each student was cautioned to attend to appropriate as well as 
inappropriate behavior in the interview. 

It was hoped that the trainees would identify and select an 
interview behavior to change or Improve during the quarter. No 
specific guidelines were provided for this experience. Lastly, 
it was suggested (not required) that the trainees get back toget- 
her and tape again during the last week of the quarter to determine 
if they had made any progress. 

/ ; 

Suggestions . Overall', the trainees enjoyed the videotaping and 
role playing, but most felt that more structuring was need ed7 - 
They suggested that specific guidelines for each phase of the 
self -management project be drawn up. Also, they reported that a 
statement of rationale explaining the purpose of the project would, 
have been extiranely helpful. Without an explanation, many had 
felt that the proj«fct was "just another exercise". Other suggestions 
included the use of a behavioral checklist of problem interview 
behaviors to guide them in 'assessing their interviewing skills. 
However, they wanted to be free to select other behaviors than 
those listed. Lastly, they felt that the project would have been 
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most helpful if it had been a full-scale effort similar/ to the 


i 

1 


one done the previous quarter. (Self -management training must 


be good if counselor trainees actually want to invest additional 




time and energy .in it!) 






In Spring quarter, the trainees receive their first counseling practicum 






experience (819F), Although the difficulties they face span a wide range 






of problems, their supervisors encourage them to use self -management > 






procedures to meet those kind»~of difficulties for which they have been 






prepared; namely, (1) -as a strategy for their clients, and (2) as a 




■o 


means to change problem behaviors~ln their interviews. The second type 
of problem dealing with interview-related behavior isv frequent among 










first-quarter practicum trainee's for many ard generally very:, anxious. 






As an example, the tape recording of each interview elicits high levels 






of axtxiety which interfere with adequate interviewing skills. The 


• 




'supervisor may suggest such self -management strategies as desensitization, 






assertion training, etc. Supervisors strongly reinforce attempts at 






sel f -management, •sinc^ continued reassessment and modification of one's 






counseling behavior is seen as essential to the professional counseling 






process. 






In the Summer quarter, the trainee is taught how to utilize various 






counseling strategies, including self -management techniques, in a course 






on experimental research design. The Counselor as Researcher (819K). 






Usually N of* 1 studies are emphasized, but group studies are also investigated. 






,The following quarter mark6 the beginning of the second and last 'supervised 






practicum experience (819G)* The emphasis in the course is on an integration 


* 
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and a refinement of the instryction and training the student has received, 

. , ^ _ , 

. including his r>epertoire of self -management techniques. Hopefully, at the 
end of tihe program the trainee has learned that self -managemeat skills can 

^ be utilized as appropriate strategy for the modification of client behavior, 
and continual improvement of his/her own counseling (and personal) behavior. 

Ph. D> Program 

The heterogeneous background of candidates in this program necessitates 

\ 

an intensive introductory course of behavior modification principles and 
learning approaches* As in the Master's program^ a self -management project 
is assigned along with a number of readings on self-control. A seminar 
approach is currently being used which facilitates the sharing of ideas 
about behavior modification. ^ 

The overall orientation toward self-management is nof as structured 
as the M.A. program, but it is stressed according to the individual demands 
of the candidate's program. For instance, self -management of^one*s 
counseling behaviors^ may^^e suRgested by^ one' s supervisor in the doctoral 
level practicum. Also, since many doctoral students have been quite 
interested in this area, they have investigated it through reviews of the 
literature and re'search projects. Some of this research has received 
national* attention. * 

Conclusion 

We in the Counselor Education Program, feel that the incorporation ^ 
of self -management procedures into our counselor education program' at 
Michigan State University has significantly improved the overall 
effectiveness of our training. Their use in the M.A. program has not only 

8 



facilitated the learning behavior modification techniqufe^, but provided 



our trainees with the necejssary tools to modify the behavior bf their * 
future clients and continually Improve their own (personal and professional). 



On t^e doctoral level, self -management techniques have lead to the ^improvement 

of 'teaching and supervising efforts, and opened a relatively new area of 

\ * ' ^ 

valuable research. Currently, these conclusion? are based primarily on our 

[' ^ 
imp r^ess ions. Hopefully, we soon will be able to present some hard data 

supporting the efficacy of training in self -management procedures in counselor 

education. 
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